WAYS IN WHICH
COMMUNICATORS INFLUENCE
THEIR AUDIENCE

Terminology Boot Camp



Rhetoric Terms

Rhetoric: purposeful choices by a
communicator to influence an audience about
a specific message

Audience: intended target
Teacher, Peers, Americans, Football team

Context: time, place and events surrounding

the rhetorical situation
Background information

Goal/Message: idea one is trying to convince
the audience of

Medium: the method used to deliver the
message




The Appeals

Ethos: appeal to ethics
Convince audience you're fair
Point out what a good person you are.
YOU should be listened to because you would never
lie, cheat, steal, etc.

Logos: appeal to logic
Facts - can be proven
Definitions - statement of meaning of word or phrase

Statistics - offer scientific support

Pathos: appeal to emotions
Tries to make the audience experience a certain
emotion




Annotation Terms

Annotation: adding critical or explanatory notes to a
text

What might you annotate for?
Value: what the author finds important
Voice: elements of style that make up a writer’s

personality
Syntax: sentence length, punctuation
Figurative lanquage: symbols, metaphors, similes,
hyperboles, etc.
Diction: choice of words

Connotation: emotional, imaginative association surrounding a
word (positive or negative)

Denotation: strict dictionary meaning of a word




Connotation/Denotation
Example

You may live in a house, but we livein a
home.

In the dictionary “house” and “home” have the
same meaning- "a dwelling place.”

Aside from the denotation, many people
associate such things as comfort, love, security,
or privacy with a home but do not necessarily a
house. This association is the connotation.
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— (The following speech was delivered by top of the class student Erica Goldson during the graduation-ceremony at
Coxsackie-Athens High School on June 25, 2010)

i~ There is a story of a young, but earnest Zen student who approached his teacher, and asked the Master, "If I work very ).J'”l /
hard and diligently, how long will it take for me to find Zen? The Master thought about this, then replied, "Ten years." “)RT" .
The student then said, "But what if | work very, very hard and really apply myself to learn fast - How long then?" ép\ i 2
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_‘\qﬁy that I have completed this period of indoctrination. I will leave in the fall to go on to the nextphase-expected-ofme, in
. order to receive a paper document that certifies that I am capable of work. But I contend that Fam a human being, a ¢!
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. John Taylor Gatto, a retired school teacher and activist critical of compulsery-scheoling, asserts, "We.could encourage Y & 1
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o H. L. Mencken wrote in The American Mercury for April 1924 that the aim of public education is not "to fill the young
of the species with knowledge and awaken their intelligence. ... Nothing could be further from the truth. Theaim ... is
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Tone/Mood Example: Salem’s Lot

“The house itself looked toward town. It was huge
and rambling and sagging, it's windows haphazardly
poarded shut, giving it that sinister look of all old
nouses that have been empty for a long time. The
paint had been weathered away, giving the house a
uniform gray look. Windstorms had ripped many of
the shingles off, and a heavy snowfall had punched
In the west corner of the main roof, giving it a
slumped, hunched look. A tattered no trespassing
sign was nailed to the right-hand newel post.”
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